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THE STRUCTURE OF THE NEW SOCIAL STUDIES CURRICULUM
The New York State K-12 Social Studies Framework defines the concepts, content, and skills that should be the focus
of our work with students (http://www.engageny.org/resource/new-york-state-k-12-social-studies-framework). This
curriculum spirals up through the grade levels, asking students to engage in more complex thinking as they progress
through their school careers. The repetition of particular content and concepts is intentional. As students become
more sophisticated learners, they examine our past and present in a multifaceted way, looking at events using multiple perspectives and viewpoints. Many core concepts are revisited throughout the years while specific content varies
at each grade level.

THREE MAJOR CHANGES AND SHIFTS TO THE NEW SOCIAL STUDIES CURRICULUM

SHIFT 1: DEVELOPING QUESTIONS AND PLANNING INQUIRIES
(ASKING COMPELLING QUESTIONS THAT MATTER)
Compelling questions focus on enduring Issues and concerns. They deal with curiosities about how things work; Interpretations and applications of disciplinary concepts; and unresolved issues that require students to construct arguments in response. Example: Why do we
need rules?
In contrast, supporting questions focus on descriptions, definitions, and processes on which there is general agreement within the social
studies disciplines, and require students to construct explanations that advance claims of understanding in response. Example: What are
some rules that families follow?
Determine the kinds of sources that will be helpful in answering compelling and supporting questions, taking into consideration the multiple points of view represented in an argument, the structure of an explanation, the types of sources available, and the potential uses of
the sources.

SHIFT 2: EVALUATING SOURCES AND USING EVIDENCE
Whether students are constructing opinions, explanation, or arguments, they will gather information from a variety of sources and evaluate the relevance of that information. In this section, students are asked to work with the sources that they gather and/or are provided for
them. It is important for students to use online and print sources, and they need to be mindful that not all sources are relevant to their
task. They also need to understand that there are general Common Core literacy skills, such as identifying an author’s purpose, main idea,
and point of view, that will help in evaluating the usefulness of a source.
The focus here for students is the concept of argumentation. In contrast to opinions and explanations, argumentation involves the ability
to understand the source-to-evidence relationship. That relationship emphasizes the development of claims and counterclaims and the
purposeful selection of evidence in support of those claims and counterclaims. Students will learn to develop claims using evidence, but
their initial claims will often be tentative and probing. As students delve deeper into the available sources, they construct more sophisticated claims and counterclaims that draw on evidence from multiple sources. Whether those claims are implicitly or explicitly stated in student products, they will reflect the evidence students have selected from the sources they have consulted.

SHIFT 3: COMMUNICATING CONCLUSIONS AND TAKING INFORMED ACTION
Having worked independently and collaboratively through the development of questions, the application of disciplinary knowledge and
concepts, and the gathering of sources and use of evidence and information, students formalize their arguments and explanations. Products such as CRQ and DBQ essays, reports, and multimedia presentations offer students opportunities to represent their ideas in a variety of forms and communicate their conclusions to a range of audiences. Students’ primary audiences will likely be their teachers and
classmates, but even young children benefit from opportunities to share their conclusions with audiences outside their classroom doors.
In social studies, students use disciplinary knowledge, skills, and perspectives to inquire about problems involved in public issues; deliberate with other people about how to define and address issues; take constructive, independent, and collaborative action; reflect on their
actions; and create and sustain groups. It is important to note that taking informed action intentionally comes at the end of Shift 3, as
student action should be grounded in and informed by the inquiries initiated and sustained within and among the disciplines. In that way,
action is then a purposeful, informed, and reflective experience.
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